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Attentional Bias for Aggression Cues in High School Students with Fragile High Self-esteem

Zhang lihua, Shi guochun, Zhang yiming
(College of Psychology, Laoning Normal University, Dalian 116029)

Abstract

The research explored whether high school students with fragile high self-esteem had attentional bias for ag-
gression cues and the composition of attentional bias using the spatial cuing task and point detection task with
eye more ment recording. Experiment 1 showed that there was significant word attribute effect under the condi-
tion of invalid clues, and the average reaction time of offensive words was longer than the average reaction time
of neutral words in fragile high self-esteem subjects. Experiment 2 showed that there was significant difference of
gaze duration bias between frdgile high solf-esteem subjects and secure high self—esteem subjects. The conclu-
sions of this study were as follows: High school students with fragile high self—esteem had attentional bias for
aggressive cues, and they had difficulty disengaging attention away from the aggressive cue.

Key words fragile high self-esteem, secure high self-esteem, aggression, attentional bias.
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The Development of Chinese Component Awareness in Vietnamese Students Learning
Chinese as a Foreign Language

Nguyen Thi Phuong, Li Hong, Wu Xinchun, Sun Peng
(Beijing Key Laboratory of Applied Experimental Psychology, School of Psychology, Beijing Normal University, Beijing 100875)

Abstract

This study investigates the development of Chinese component awareness in non-native Chinese Language
learners. A total of 226 undergraduates majoring in Chinese Language from a university in Hanoi, Vietnam were
sorted according to time spent learning Chinese (3 months, 15 months, 27 months, 39 months) . There were
three types of materials: low frequency single characters, pseudo compound characters composed from components
with high combinability, and pseudo compound characters composed from components with low combinability,
were used in a “delayed copy” experimental task. The results showed that the students with Chinese study expe-
rience of 3 months can already break down a character into components for processing and copying, and there
was no significant difference between the students of the different study experience times. There was, however, a
significant difference between the accuracies of two types of pseudo compound characters those were composed
from two types of components with different combinability. In addition, only in the students with Chinese study
experience of 3 months, their performance in left—right—structured characters were significantly better than those
in top—bottom—structured characters. Taken together, this study suggests that the Vietnamese students acquire the
Chinese component awareness very early, their Chinese characters copying is especially affected by the combin-
ability of the components and character structure feature.

Key words Chinese component awareness, delayed copy, Chinese as a second language, Vietnamese students of

Chinese.



