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A Study of Middle School Students’ Chinese Reading Ability

ZHANG Yan-hua',ZHENG Guo-min®*, GUAN Hui-wen’
(1. College of Education, Capital Normal University, Beijing 100048, China;
2. School of Chinese Language and Literature, Beijing Normal University, Beijing 100875, China;

3. Affiliated High School to University of International Business and Economics, Beijing 100875, China)

Abstract: The evaluation framework for students’ Chinese reading ability includes six aspects: infor-
mation extraction, analysis and summarization, comprehension, interpretation and deduction, perspective
expanding, and critical appreciation. On the base of the evaluation framework, we conducted a reading test
among 2829 students from Grade 7 to Grade 9 in two districts of Beijing. The study applied Rasch model to
analyze and discuss the data. The conclusions are as follow: It is necessary to properly cultivate students’
reading ability for different types reading contents. Teachers should strengthen the students’ extraction a-
bility of tacit information during instruction. The performance of students in the ability of summarization
was the worst in the reading test, and great attention needs to be paid to this ability. Comparing with clas-
sical Chinese texts, the students had low achievement in grasping the deep meaning and emotional expres-
sion of literature texts, which should be improved. The ability of interpretation and deduction in reading
texts was weak and it had positive correlation with the ability of summarization. Teachers should encour-
age students to share their own opinions based on life experience and try to develop their abilities of per-
spective expanding and critical appreciation.

Key words: reading ability; Chinese subject;test evaluation
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