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A Survey of MOOC Instructional Interaction in China

SUN Hongtao ZHENG Qinhua & CHEN Li

( Research Center of Distance Education/ Smart Learning Institute

Beijing Normal University Beijing 100875 China)

Abstract: Instructional interaction is an important research topic in distance education. With the rapid development of
MOOCs in China the number of courses and learners grows fast. Interactions in MOOCs have significant impacts on
the quality of the courses. The Interaction patterns of MOOCs also get more and more attention. This article aims to
analyze online interactions of MOOCs in China by comparing the interactions of different types of courses. This study
analyzed 622 courses in 14 domestic MOOCs platforms. The authors compared the interactions in the forums of courses
that have different learning audiences instruction models video types learning supports and evaluation methods.
Three main aspects were analyzed in forum interaction which are the number of posts the reply interval and teachers”
engagement. The study suggests that the overall interaction level of MOOCs in China is low and imbalanced. 20% of
the courses produce about 90% of the interactions. The instruction model has a significant impact on the level of inter—
activity. Courses with inquiry models have a higher level of interactions. Using MOOCs o support flipped classroom
approaches will enhance regular college teaching activities. MOOCs that use the Khan Academy style videos have high—
er interaction levels. With well — designed learning supports and certifications courses are likely to get better interac—
tions. Based on the findings this paper proposed that in further constructions and applications of MOOCS it is im—
portant to explore instruction models design learning supports conduct data based formative evaluations and im—
prove the certification systems.

Key words: MOOCs; massive open online courses; instructional interaction; instruction model; learning support
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