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HIEXER, ENBRARALEROTRER, 120
RIERNE—MHMNERILENARTER. AREBEET
BESHIAR, REEXBRERLEZIFHEER
BHE, XENEIEERERESERIERE, 20
REBBESEIEZXNBEZ BN KT EARVIRES
B, MIBRE1BIFREN=FMIZEXE, £S5
SHREMARNARMBEBFEZMNIETEN . X—WHR
SEXATEENEBE R SFE T REIMRE,
EXNEEMER, BNENEDBLE Z.

FEERFINBFTEHRR, HREFREETR
AR AERSERRIEENL, “BEXHEREX
®” (BRI, 2004) . “MEF I MBS TN ERE
#” (Salmon, 2003). “E-learning #2#1” (Ander-
son, 2003). “BEF NS 5EMEBB X EIHF
XEHEEERE” (EEKZF, BRw, 2015) XK “CSCL
MR E R AR AESR TAP2 #EE” (X HEEF
&, 2005) #ERBITXFHBLEANEHNHNTERIRE
M. B, “XEZmMESEIL” (Moore, 1973) .
“EXZEEE” (Anderson, 2003) MJERE @A
IR FRSE T A VIR B R S

XL R RIESELERNAR, BNEEFT
FEREENNERPEZWIE, HF#E—FPEEMERE, A
M MEN TEHNBRER, TEFIREZE
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BHRIERER, ZERZTR 2 ERNEREER
WA R, BEXEREFEEZEMN, BGBFEES
HEEMAREKREIE. EFEMERX—ER,

2. E [ B L EAFRSER

T (3 B LR M 5 S R — A ERR AR M 52 2
B, H—RBdEEmENERARBIHRAIFE
BIER, HRAEANEESW. EZ2¥mEiaRNE
M ESER P AOARBIMNEA N EE T ALK
i, AREIENENbENIERNARE. B3 FE
ERNRIENTRSER, mER KRN RSER T
REMEAE. HU, HARELHNEN M HBETEE,
BEMIENESERE. BN AREXE
EpHRG, “BitdE-leanring X EEHK” (Hi-
rumi, 2002) . “FELFSIXERR” (Ally, 2004) X
AMEREE IR H T SR A B R B BT
5tk

=, —MEPEHNESE.
BEXHEHRERE

AHRFERERROHES, HEEHLHREE
EHRRE, MREFEZHRIRERNELENZTENFS
MEHEAFERRXENER. RERXERENIR
. RESEAFIENAREXENZE#HTHERIL
REEEFXEEREMNERRR (EXFE, K
W, 2015) ., REMMHAREE B ITX A E-learning
TERR, FHFITERFMICBENFEIHFER
BERREREA, %1,

SEEX U MREIAR LI, XEDEREER
FRIRZERE NI ENEROAE, HEFRITOTT
RIRMHIES . BEXERRIEMKBEXFIHER
ERBNHREMBEENES THARDN D ER
B, BEXWMERENBAZBERITHNEEIEST
1 BRI

EFEHMRE. A THEAMNZ X RITHAE, F
TEMNRGNEANBERERZENIRFSEREHRT
MROBE, BN THMNEREERRGERARIA
R, BUAXERERRIESNEK. T, BEX
ENREBRERZEFITHEXIEMANERTE.

M. BFEZXBEKFESHE

WHFEXZGKFIARBIEREFZIRFEXLEWNR
FRE-BECOENMRES. EHANHRAEETE
HENEZITE. BEITE. XTESTE.

1. S NE I TE

HEMESTERTBRELZ BidREF/NARK
REyX R ML (Sternitzke, Bartkowski, & Sch-
ramm, 2009), Z7TAMNMEE TR THRAEIMT
RMXRERBRIERZBRXRMMAIELZE LS
#  (Medina & Suthers, 2009; Sternitzke, et al.,
2009), ZAFEMRETE—IMHRREXEEREFAT
M ER, UREMSMEZERUSITZENE
B, WM. R, 3%, Rk, HERES T
AR/ NAM AR B RREMER#TITRLR
fif, HRRHEZHEXNEEEIE, SFENEEE. &
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BB ET UL EI TN EMMAXELTH
W T RN (EFE, 2009; F B, 2010; #H &,
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RRME T A TR ; QR SAMERNRZEHH
55 I FISRE M TR .

3¥E (Shea, Hayes, et al.,2013) HFIR%R
XS, BEXNERENHE. NEMERZEHRK
HMEIT —MIFNTERE, FREXFMEIENES
BRATHEIREX AEIFE. A1ERTETE
Z (NRVNXEH#HTRIE) R S5

= EERE

N -"=‘ir,;-.‘;.‘
X
B — ey IRy

FI1 A mE et A PR 2 I 2 ]
(Shea, Hayes, Smith, Vickers, et al. 2013)

BRI MOOC BIzH X BERE #7947
(Gillani, Yasseri, Eynon, & Hjorth, 2014), &I
B EFERATENESMMTEE R EMNEXRERE
TRENZEMMRXBENTR (55F), lE
ARF MR XBERERERIN, FINKAR
B M. ItIh, RERBHNRINZE. T LEmM
INEH, BDGee (2000) FR#EARYRZRE, HEXTF
BAREZENEZZEEMFEE., MWITAA “ERLH
MOOC Iz MB R ZSBUNEARZIEEFER “fa
B I, X—RIREE, RACTRH T —FLs
MRS, TTRES X MOOC BHA %S h& 5 > g
TRBESIRVIRTHE AL FEES, W 2 Foro

ERBFXFIHFZZHEFEESHENHRF
(EXZE, 2014), RI\EBET XFEINEHME, £F
Wit S NE P FTEHTTHE, BEYT RSN
HHEAME DT HEMEDITHERTERA
T T BEETEFEMNZT SRR E LSRR
R, THEEFHZOD S, HWOZERBUENME
NRZEITH, MESNENIMMTEFER A TEZRFES
HREPHSNARSHETEN. BARNEHDTISF
ISR PR AR AR EN 3 B . 1Bl
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DT =FPRBANEE, o] UAIMECB TN F P HE
ZEAMNSEY RESMAEENE SIS RE,

B2 I Coursera MOOC Y24 445, o 1 OGHETY #IY
T EM: (Gillani, Yasseri, Eynon, & Hjorth, I. 2014)
2. ABENIE
RNADIERBFXETR, LHENKRETR
MNBFZEMRFPIEETE. BREPITEGBTXR
IR E IR T, &R TEXRREESITH
775 (Henri, 1992), (ERREEEFHITAEEILERTF
XEMRE, MXAFEETFENER, IHEXK
TSR, FIRBARISEETENS, A
BOWE A TEMEE FROXEAHITRAEZ
WEIFT o
TEEABENTEALXBE R L L ERATFARUL
HEMT . JLIRE R AIE RBF R B BB
. XEMREMMUTBRIMHL T IFZMREXN
BURMZAMANXARILEK. BEXE. XEBSEHH
AR (LERAESE EMIEs) ABFRY
W, AT, ZTERB T REEXRNMAREM, B
RERT 200 BB MITEN X EIEE, EEER
BOMELBFERSEFEERBMAZ @B (Rourke
& Anderson, 2004; 2001),
flan, EREXTHRENIZIEEFSITETT
(FITHAAR) R, REENBRNERER
BAHNENRPENTE (WMiFHAKLGE, BFEEE.
XFH. SIBITAERNNEEER), A, BHEWH
RHENTFESREZENT2FTERMN (NEMAIFE
. BEERK. WMEMFTIAT), A RERZTEH
ENMEHEE, M, FMNRZXZ ALK FHEEE
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HATHL R AMSERIB TR (De Wever, Schellens,
Valcke, & Van Keer, 2006) .

WEMRAREEALR T ATHESMARAETD
W ER, MNMEIMEEH A TFERNBT TR LR
DT EFHEAAMEXRARNEBEEXFIEEF
NEBFXEER#H#IT T 24 (Wang, Anderson,
Chen, & Barbera, 2017), &ZWIDTTRERTHE
X8 (COl), AERVINMRFIZEREFL T
2. BEMAMFENRIIELR (Garrison, Ander-
son, & Archer, 2011), TTIMARITES—MREH
M= KTFHER, ZEMREBHZ BRI,

MEXARAREKRT XA TR (TAT)
(Faye, Crawford, & Ally, 2001), 2T B o] IR
ARBEXARFEHEEFLE: DiRE; QFtd; QORE;
@ABRNGHMBEFEE; G5IAFHAE, TATRSEERH
IERRELE T Z /BT RTEETENARER,
HERETFERITRETTRAEL—NEF, 81
B FEBW REL (Fahy,2006) ., B R EFERTATLE
BRTMERM. FEMRMMIELER (formal,
non-formal and informal) A9IREE A FRER A9 SCA ST IR
(Schwier & Seaton, 2013),

B Gunawardena. Lowe #1 Anderson (1997)
FEMZESFER (IAM) LEMENZESIIIER A
Eilll, TIADITERMMIRNESEmETT. REIZ
REWHRARZEA, BRAE014EN—FBR
AFHTIAMBIXCES, BRI L E Mt A EEA)
(Lucas, Gunawardena, & Moreira, 2014) X H
TR B Y 8] & TEMKIRTE PR B B9 ENIREH
IKEEARFT T B IEAFFTRERRIABAE, X LEHLG
NRBARREFFTESHMEMEETRESFEH,
UmRE—RE—D AT RNEFRE, WAEARBER
RUAEXBRXASTEXT TR EIRELE S (Guti-
errez—Santiuste & Gallego-Arrufat, 2014),

oy, —#MHRARBTFAEFT BT AR ER
MRS NEZIZTH#HTHRL, Jeong (2006)
B, “REmME, MABTSITHREMEELER
W BHNGLRB, SIEBEETEREKEX
BWEXOEREAN~4%, FE—EEANSIHEESHE
HMERNFTEHLEEMINBTERZ (P.1) 7

REMABELERIBAXADITEFLE L, E2
DR MAR—TRHTUNERTE (WHLHHERLE)

(Belcher, Hall, Pressey, & Kelley, 2014) XX &
EFERHNBELTE (MXHAFELIES) (Abedin,
Daneshgar, & D’Ambra, 2014) FR &= F B K
W3 F73%E. Donnelly # Gardner (2009) 15 BR i &
R T XL T AR PR A T RE YRR T R S
HTF I HRIE—MRLRFER, BE{R4EMFmeT
EMETEGFERRYE, FEMREBRXEFLERS
BX—IEEHE. EEEIENE, EPE=1HR
AREEAAHETRAMRXEEOXARBILERS,
McKlin. Harmon. Evans#lJones (2002) #
SF AMENE R ARKE RS AN EXIANNTE
7. Corich. HuntFlHunt (2012) F &7 —/ i@
HFTRBHAEVHDESHRREAEEEFREND
MRS, SFTRBAL, MIINENUREDHT
TE (ACAT) e #t T EERBHMNRDE. &5,
Kovanovic. Gasevic #lHatala (2014) &7 —&
FFR R M XAER P E XAPAMEFERERN T
B, TREW, EXNRAMXERN=KEFEHTH
B EF, STANEFEERINELBERHEN. B
I, BX—TEEmMAARIEFTEE. UENLT
AREFHNRBIABRTIIT RG] BLEF I IR
MEBD AR, BaLBARDHTEE A MOOCs FHIK
HARZ EREELMNNOER, FEHERETM.
&E, TEERARMTEAFREZZ BRI
B, TMBEFEAEMEFNERAR=AGIEX
KX EE XA E B ke (Belcher, 3,
2014), 0 Greenhow & Belbas (2007) RAEEM
Tk (Gpik. BENAMXATHRG) ETEx0E
BHRT — N ELIESIRE,
NBAITERERN—FT AR REMHEL DT
R FIEFTETMEMAIL. AFIExR. RER
ZREBFEANREMEEY, ZAENESETHRER
FIFEBFREBEBEFEXE (5HMFEIE. BUHAZFE
IAR) WHEHEINEHFMEEER, REZIERE
REMEVHRERBHNER, HRBRTIUKEER
HWFRTTEMEMGRRNEIETH, BFFEISE
RN AER. SBIRUIE. REBRUREMBERBR
BEZXBERNTH, X—TRAENERFSFE
BEUMEENTAEES, BIXNEEMNELVHRTT
DITERAMINR SR F S F TR ML FE .
EBEfFRNE, XEEVHSMNEMREE ERIZEH
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#2 LA H MBI EME (Cllin and Karsenti, 2013)
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P, i
— AR 552 B 2 i F) D53
—RIB R

P579/G11: “YREIRBIEN N— = IEEA A "
GII/IT: “UISRARAVEE R A RIS, RERA KBS, R8N N4 R CEX A"

Ll

PS3/IL: “TEFRSESJ W], FRf T —Sepl . RIEATSOEIF SR, X IRl T S IF UG

IR FIFAERAES), Eit, TTREZRIR T F
FINAZBUREAZ IR B MEZ, mIEM{IE CELAE
%o CollinFlKarsenti (2013) FRT —IMR B M
Wit5, HMNRBEMES AL T ELBFTENR
BEMINGEEM, WR2Mw.

3. IHED T

SHESTERE T IBEES HRRIXEBEM L ERZEHR
THMMERNAR. 1Z77AMBS ZHARBIEIRAE
FRBEXTFTENZEHERNSTERG#HITHT, 81
SFIEE (BE) 9. NESTENERM. F
BEAPTHIXEADTERSER, SHMARZSH IR
—MHEEXBAEEEMRNEATE XD REE. b,
SHED TR R ERFAECHRNERARE, XtbhhE
TR B RFAIEFHFZZEB T T AMNEE,

AFFIREBELAZE. XY AEEBEFEERX
R, BRSUsiAEXHRIEAEFERATEEMEM
EXENRERARALTUBNSFZENRBHFEZ LN
A%, i, BHEXHRERZHLETSIBITAHBEEN
DEPBFEXTHRHBER S (Samei, Keshtkar, Rus,
& Graesser, 2013), T 3Fromo

. ERARTGE

EIMRBES (FERALSFY) NEEZEWR
i, BT RTEREI =R AERSN, HRERR
ATRZHMTZE, BEERIEL. Elb, FKNEE
AHEEAARTHIEIT——NB.

1. KR RE

IRFREEFSHE L EESHRERESN
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BEWRTFE. BAWRPHILIEHFIEHHIT B
FETUREMR, FUMATRIEEMRTHER
KR, MREFFEHARASEPINTEHFRET K,
BABTINEBHEFASELRAZEHNES (BE
2) BEEMETUNERX—BREL. 4%, &
ELHHBELREES, BTHREEE/LFEART4E
B, MBATZRXEBHMELEE, HREFTEMHR
AR B, EREXEHRFROK AL
Riko A, E—IWHARESB—E: Mahle (2012)
FRT7—1MEH (—21R) TEMAR, REETH
PMERWEE N EFIARMBHEZ4E 554 > [
Bfrh. EEIRITH, BEEKENZTEHEEX A
‘A SR ZENAZE, “FESZIRNR" 2|
M ELE “FHE5%47 ZEANTERRNMNESR, -
WEERKP, REBRESKIEZE XFHLRAHNFES
FHZEIRIEHMVEEEEZIRS, FEET—NE
SHKE, BEHTIZMARERR L EERRME, R
ZREZEAREPEEHRTEEEH
EELBENIRARFLEERE AN—MARZ
MR, EREZXEEAEETE, FIEWEL

3 FEATNHZEE24] (Samei, Keshtkar, Rus, & Graesser, 2013)

= EAT 24491
RN RN AR
1) fi a7
JGIHEA] (Meta Statements ) M, 2R, fE—fF.
Mrik=X Bl BRI o
) AT Z AU 42
S iy
R TR A SR A
HAlb ZICEEN], BRERAER
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ANBENMIEARTE, REERFZEFHROT
Mg, MEHREEBENEI~HETENNERARES
SRITELIE. HRERBABARFTEZHEEMREE
2B EMAEMNF W (Podsakoff, MacKenzie, &
Podsakoff, 2012) . %A, BFHRTEETMHET
FILTRRAIEZE, FMETRIEMRIIA L REEAE
HMEMRE, MRHRAONELEZRE. ATRE
WRIXLLBRM, FEMEHAREFFAE. HIKE
ARBR=Z7TEMNBEESRIESE5EENME, 10
Sasseville (2015) {#A—=HI4E 0 35 5050 E0 PRk
KRB BFRZEIMKE AR ERENE.

2. TR RE

He 52 EH IR IEAOPE SEELE TR A
MRIREE /N (HXN), SE5EZBHERR, Xt
HEBREHASTLRAEAZANEEHZERTRTHE
B, ATHEHEASE/NOEM, FFE/ I EANTR
FERHTBEARKE—TOITHOT TR ARRIZ T
£, BRI, X—AAHT ZEARLRELFEIER
FE 2 S % S AR (Bernard et al., 2004; Shachar,
2010) . = mm K & (Machtmes & Asher, 2000;
Sitzmann, Kraiger, Stewart, & R., 2006) . # &= &
(Bourhis, Burrell, & Mabry, 2002) 5##5%& (Ber-
nard, 2004) A EATFRF.

BRT7TREINLEREERE SRERFZNTON
RIS, ERIMITOTHARARNESE T R EXLERE
LFEIREFN AL, FXNABEAEITHA
BZIJBEMRESTHELFIRT T HEE, HA
Bernard % (2009) MBI B K TH S A2
FHATHLLED T, N74MEERARERHATRERE
K, BEXOREESFENEIRET . £5
—I LA RATO AR, MIIETNEER
BAE (FIFS5HIN. £IFE5FIF. £3F5
FZSIRE) BIELERLEIE Anderson (2002) B9
HFIE, E2004 FFRNTHTHAR—FE, 20094F
MR EIERBEFERZE THUKFRRASHEH#F ]
BENEEEEER W, ABMNE, YRT5%IEF
Z [B)93Z B IG5R AT 2 S RS A K TR B/ )y, T 23] 35
5FJEBNXEURFIEEFZIRNAZENZEG
SRAY, HESIMMAHKIES BEEMN. MEARZERN
BEXE, ILRAEFZIZSHTZENZTER
BEREEGNMA, MEIFTS5FZIARTZEHXE

RETUY REM.

Bernard 5t R HI A A TR 7T —TURAEL&% S
PR EINEIESFEZ BN TR
To P E (Borokhovski, Tamim, Bernard, Abra-
mi, & Sokolovskaya, 2012), Hb—FE ARG FIE
SE5EIFEMNRITHERRSKENEIEESES
EZEMNXE, A—MHEAFZTENKE (BEER
FTEHFLRF) BHRFENH AT XL B #HITE
BT, ERFH, AIBNNREL,

XTI R AR EIA . Y118 SR B SGERAY
MrRE, LHMNZTATIREIE iz AR5 R
BRI RE, HHERAE (RXIHET 1990 F£FHHT
SREIFFZETEY (Bernard, 2014) —3,

3 RERMRE

BEAMREEHEMNSN AR AENHRER
HITHIE, B RERBEEARXSEENM, MK
HRFEAEMFH, Lowes. Lin. P.#Wang (2007)
AMNF AR T A B — AL MMS W FNBFEZE
FHRFIT TR, BIENMNEIEEREHPWEE
BEHITEIDN, WEEZEHIFEHTNESIT. A
BAWMMEFEI T (I—ABRET BERNAERE
B), fMAIXOFFFT AN ITER AN RE
HEFEMNE, ILERFHLEFGAENNAR X

4. MEE

TEENREXEMRF, NEEEBERNDI
7. BRAKRE. SENES501.

(1) ERALE

Rovia (2002) FFR7T “REMXER", H&
HATARZAEETERNARZEZINHARKNE
HMEESEE, Z2xE8820MiElk, ATUEZ
SIEFEEFIMERHX R, B, BIMN—MFA
R F ) Blackboard [ 4% 5 3 & I &£ 2 145 375
NEEAER 28 TAMERIREEIE. MR EREMX
ERE—NMEENMERSHNTFREM XA AR,
BERIX—{ERAE RN TTNENEER, 23 AKEBEMES
F3, BE—NMEREEFIEEHMZANTORM, b
PMAANGFERBESEMFEIEZZRAXZEHNEMNES
MUEAEEE T BSEERENEINmRES. £-1A
RR¥S, FEEMEIFEERIH. FIANTMEMm
FIEZEBZEYSHIEBESBEABRSNFEIRFA
B, EMRFPIZERBENGE “FIEF-FIF
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5 “F3IF-BIH” XERRMEAEZE,

WRTATR, ABMTENRBRMETREERES
WRF 4 RAZBAR 1 1% R E IS A S 4L
ETHR, Arbaugh® (2007) EFHRAMXFEX
NIETRE R, ST —1NEE 40 @S, 7
BT RRAEIMXIBRN= T EFER. fEEERNT
RH, KB Z MV FAZE SR OIERRIATT
TiFfE (Arbaugh, %, 2008), %A% E ZLWIFAE
RRZIMXPNZENNA, MIEARE, NEXE
AAESITR AIEEENIEERK. BN TE,
MRETMUMNRREX MG R EBEITTEN IR
EERAMRXREEXOA R SRR,

(2) Z5NES50H

REHBAMELNNERFZENTTERFITEDN
F (FIEFEEHP) ARXEEDNRE. EEitsE
RBESH P EHMERHFTILER, WIRTET K
. BRBEMURFEINR. BRFHOAR (BERZF
AT R) EEAEEXMERIRMBEREAEFE
FHiftEsR, EUMEFIZLZENERL THA
kBBUDSBIEMBIE, SEZUFTLERZENER Tt
EXRBERKNBIEFSEMH,

BR, IS5BRNGIT (EAXEEBERMNIE
) ERME, EELFITNSERANNES D
MASHFEREZBR. F—, NEXXE. NEEE
RE, BEERRHBBEEXABNGITENERXSHAR
REFINKRE, A, ETEMNFAFHENEX
T, FATMECFOT I3 B — Le 51 F1iF BR X 33X L6 £ 48 A9 )
EUMKRBZITANE, EMRELICTIERER
SE5BEREFIBERATEEN. E_ENDIETH
WE. XEFIMAXREARY], FTEBREERER
#H. EREAhHE. GREKE. BEXNEKE. L
BE R RRAVAFIKFESE, S FEFES e
TR INE# T, BRFFRFREENE R,

FIEMNREXERE (BREZEIE-FIFH.
FIEF-BIH. FIFE-FINR=FKE) B
PUEBBTIUN 2 S B L F IIA R RE TR .
MREU, FIFEEIBEERRENARNESESNS
RN ZEI SN, REZTHEAFELERXFE (Mu-
noz—Qrganero, Munoz—Merino, & Kloos, 2010) .

&E, HMREZIZ—NFEL: RasiitlnFzs]

FBRETRERXESCEEK, BEUREMIMTER
W, B, XEMETTgERSFZEIMHMERX, B
“EHAFEEENRRXR,

Long. Marchetti #1Fasse (2011) X432 7%
BHRETRIMR, HPBHERRIER SRR
MHR. AREKIM, MUBAEXERINEFRROFEITE
BERIEFMNFIMEE, mMBEREMIRIT (AT 8MmEZE
REH) SWREER, BEHFXLEITARESHNF
SFEEPLEHFELZ T RKFRENFEIERNEL .,
SERT, EEAZENMINFEIRERE, N, A
EERIUEL T SRR THREXN GPARNERINES

EHRBFEREIEERES T TAX 800 ZTE
ZEePRFEIBZNARMSGHETHHT (Lowes, Lin, &
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Teaching computational thinking in primary and secondary schools: a STEM
perspective
Feng Li

Rapid developments and popularity of information technology (IT) have a deep impact on the ways
people act and think. As a result, computational thinking becomes an important component of IT educa-
tion in primary and secondary schools. This article first defines the ways computational thinking can be
used in practice. It then identifies the differences between teaching computational thinking and program
design as well as discusses how computational thinking can surpass traditional program design educa-—
tion in such areas as training digital citizens, enhancing core literacy of program design, and enabling
students to think and to do. A case study is demonstrated of how computational thinking is integrated in—
to the design strategies and course structure of STEM courses for primary and secondary students.
Keywords: |IT education for primary and secondary schools; program design education; digital citizen; dis—

cipline literacy

A review of paradigms and methodologies of research on instructional inter—
action in distance learning
Zhijun Wang, Terry Anderson, i Chen and Shijia Wang

Over forty years’ research in the field of instructional interaction has led to the relative stability of its
research paradigms and methodologies. This review set out to explore a systematic and in—depth under—
standing of these paradigms and methodologies. First, it is argued that there are two macro—paradigms
in this field: cognition—oriented and practice—oriented. It then introduces three methods of analysis (i.e.
social network analysis, content analysis and conversation analysis) and compares major research meth—
ods used (i.e. experimental study, meta—analysis, mixed methods research, and measurement methods). It
is hoped that this review may contribute to the development of instructional interaction research in China.

Keywords: online learning; instructional interaction; research paradigm; research methodology

What | heard and what | did not hear: Reflections on the World Conference
on Online Learning, Toronto, 2017

Paul Prinsloo

Academic conferences are, in general, important indicators of research trends and foci in a particu—
lar discipline or field of inquiry. As such attending these conferences is the lifeblood, not only for disci—
plines and research fields, but also for organisations and scholars. While organizing academic conferenc—
es and attending these conferences are still accepted as worthwhile endeavors, there are concerns re—
garding, inter alia, the increasing commercialisation of these events, and a seeming lack of rigor and the—
ory in many of the research papers presented at these conferences. In sharing my reflections on the re—
cent World Conference on Online Learning, | do not claim any special insights or wisdom. Individuals’

experiences of a conference depends on their reasons for attending a conference, their background and/
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