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FE A Tah 2007 £k A AAER 5 226G 1920 & LR AT 69 38 5 TTALAL 547, i 35 2
Py R AR, B AL TR B IR 2R ET R FHF AR AR S5 d AR 6 SR
PLAR , 3B 3T 3BT IR BAT TR R 5T, Ay R B A CF A B A B s AR 04 BT LR
EEIE BT
KT BAL A8 BRRSFRE; HFERF; FRHRE
EEBN ¥ L/ RFTFERFAFFEREEMTE (LT 100875)
I B/ AFHERFRFFEATIFERFARKT S48 L0013 P w2
(4% 100875)

R 5 AR R AT S R A, LD 0 JEVAEL 90 3 A K A T A R 5 Y
fp RN DI RE , (Al 32 BB 0P B0 iz AL RS R AN B T R
WP E EAMEAEAR R Bl T HAER 2 HE P s 2. A, 7
R T SOANALBR T X RR 22 7 B 1 L b 80 0 2 A A m] LA o o
AU F AR ST AT T 5 2% S5 0 [ 8L 1) A AR R BE D o BT R
WFFECR 1 2 S BRAR 44 G SO Al L 2 IR 7R A OR A e )2 TREAS
TR A B2 BOR P A HUR R R W0 R SRR A 4y

A R E S B2 R G RA G — k. H T HCR ¥ WA [H]
R BHARRUR X T — N E A R GERI RGN , H A R R
ol P RS 2 R TR A AR R e B i A e — s AR D A,
LA AR IO PG A IE S DU AT T

T AT 1A FE B B A S R WIS AR S R SRR Y

o ARCRICE T AR T SRS R OB BT A “rha A R e B THEIT R SR (W H
4= BJAICFE2016SR —009) (4 Bt i 52
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P AR SCE Je i BUT B SSCT WLt 119 5 AR Z B W52 1 Pl (International
Journal of Science Education). {Science Education). {Journal of Science Education
and Techno]ogy>> . {Research in Science Education). {Journal of Research in
Science Teaching )) F1 2 AL B W2l (Journal of Chemical Education )
(Chemistry Education Research and Practice )) . £ WOS F &, L “Fi Al
(- model) " 5 “HEAR( modeling) " Sy 3281, FAG &R tH M 2007 4EF] 2017 4F( # 2
2017 4F 10 ) X 4RI, 8 Bk 7 A 1) b S8R5 BT SR OC Y 1920
e SCHRAE RS REAS , EA TR AT IR AL AR B . 36 OGS A R HEFE AT 10 374 5¢
FRR)VE A R S 1] [R) S8 “model” ,  “chemistry’,  “science’, “education”
SR IRRAR 5, (H 2 5 A58 H B9 R Y OB R] , 52 3R 2R Y 2k B YR O
FLNE 7R A HELTE 8 AR A QR A SRR A AR B, 9 O, 3R
WHAZ )R Sy SRR R] B A3 8 bR vy 4 2 B B80S AR A% S B R) I 7 22 ] 1Y
SEBUVR , 28 SH0HL L 2275 1 W S S 78 ) — g S0 P i BRI OB &2 .
(119)

Rconceptions
20.0

(143)

(256)

/32.0
(133) #cjassroom

17.0

¥school
(135)

E1 ERMZERLEFHERRPERBSEEF XL HTEE

(172)

F [ rp 5 S IR) 22 B] A R IR)AIR OC 2R 1T LA H L A DG R R RS I AF 5T
FEWFIE AR b, A2 A O S0 A b DL22 AR A0 A 100 G 3 8 e s 7
RS IR L, 32 28 5 1 55 450 0 DA AT O 9 Ak A& B RN 1R AF 5% ( conceptions &
knowledge) | 5 1IAYFIEARAT 1Y fiE 1 R B 5 ( achievement) |, DL J 5 #5258 Al
A SR A Z W5 ( classroom & instruction) =AM I A, W58 H L L
BT S 5 AR SC Y a5 & ( belief) LA FIFRFY( inquiry) S5 HARRL 7
SEERIG IO R, A AR 4, T A RO R A 4 5 50 0 B AE 56 TR AT
27 AR R BUR AT ? AEAE RS AS L 2 X T 3R [ i fb 2k AR
WF9E XA MRS T B /R ? 3k BEiR AT 0 B2 45 A SH v Sl SR A LA PN 2 X A
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REIDFTEHATIR AR ER -

= BB ESEEHNIVRSH

(—) EFZERANHAR
WFEBEREEERER

TEA A 55 AL 0 B 5% 24 0 v, ) 080 HE 44 A — A BRGS0 TR] 43 1) 2 o AR
( students) HIPH( knowledge) 1R FFR( achievement) o H DA FIHITR Z 1]
ML R I g o AT WAEAT SRR 5 A ) i 5 v, 5l B DG T 5 5 A
SRR JC AR B TR SE BTG S ARE J1 R A R e 5T B
PIFRIE N T AT SRR R AT OC 1Y~ > FI 2 ( modeling-based Learning, i
K MBL; modeling-based teaching, fij# MBT) . #H W25 T H ik BT
FEHENTMBLAET B s AL - LA BE S g T
TRRIEE o T iR =R RO S IS A T A A

1. H5EHFAA TR 5 Z 4 ( models and modeling in science education)

FREHE WA T BRSBTS 5 IR AR B0 N % R 2 A TR AR 1 —
ATRGY , SRABRASTRLNE S BAR N B MOR HEA 7 27 ] FILRAE , K A 58 ) 1y 35
TR E R OREBE PRl 2R S b (flhn: 38 [F NGSS. & [E KMK
85) o FRZOUA BB TR AL TR A R = B W B RN, B
TARRIEURAE BT A7 RO AT 50 B 1 75 vk AR, IR RS LU B 1R IE
TRIT AL S sh7E L P E L, LA SR R T AL T Bfe
A RIS BT RERAHF SR Bir, X — Ko d e
TR T2 R O MR A R 7 A B R A B VR P o R IR |, HFAT A G
ARART b2 A 4 AR i 10 N PURT 5 B8 0 PRAR BT 380 % 5% R AR Al B
PEIF R SEHETE  RAE FEA BRI N “PN AL 188 7 B “BR 2 o " i S e 28

2. A% AL A T 09 AR 5 3 A5 ( model-being OR epistemology-based view of
models and modeling)

NI T BB AL 5 i Ass, 2 H AR 1 e AT ¢ “BEA 2
27X AR AT . B T2 R S BAUA B AT S FATTA “HA Y
NI BB AAF O T B —F ] U A — DR B I, i )
BN TS — B B A4 0] LIRS i He 52 AR o LG, A AT T4 5% 17 A
AR E XA HEAT E SR T 2K B AT TR A i A 0 O =X £ ok
ST HTRAY AT, I\ R B AR A AR (A RIS Y 1) AR AR A R, PRI, B — =
YIRE S BN E — AR e “PT RAE A X A2 47 ( model of something) L)
Lo R 2B AT AL ( model for something) #1771 A9 3L [FI/E FHARE Y o X
T BT RAE AR AT 7 R A, 5 B SR AR R A B ot B DA MR TR —
B B3 A AR IT R AE X G 04 e A5, PR Ik R BB 7E LA 110 1o 78 v X A8 A
HEATHIA AR PEFNE HT; TXS T A A B AT RAE " AL A, 9 A 1) A2 A A )
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FHDIRE , RIAEAYFT SRAE B XF G2 W] LLARAS I ELAT LA T fife R A 1 00 45 — 3%
G B o

3. B AL T 69 AR 5 22 85 competence-based view of models and modeling)

FET R 1A R 5 g LT 5 s R AR AR 5 TR A 1, H AR
THGFENN TR ALV A B2 28 19— R 58 T2 5 BRAFR , 100 A A 2R A
TIVE R BARHR S SRR AT G o RIS B — B0 AR 1
AR A BRI AT A DGR YRR DL AR g b i F g, IR B0
T RN 22 A OGS RE ) AL RN SR K. B R U Bl S Rk
FRIRE S J2: 52 55 A1 7 ( Crawford) 45 A\ 44 H 19 202 A5 0 55 6 [ AE 22 ( the Matrix of
Modelling Dimensions) , jifi /K FUZZ( Schwarz) 45 A $2 H i) @ AR 2 ) SRR HEZE ( the
Learning Progression for Scientific Modeling) , L & U5 3 3 ( Justi) 56 A4 51 1&
TTHYBARIAIAEL ( the Model of Modelling) o & FH 5, i3k Be A X A g g 41
BRI RIS AR SR A0 5 LA R AN EZER T X TR AR J5T g S A ( A 7Y
FEXSHE— TR R 2578 ik S H AR 3 5 ZR TR AL R AE) BB Y Th e ( A B 2
— PP EAE T B, AT LU R 0 B — PG AT S U~ i R BTN ) AR Y 1) e
(AR AT DR BT 0 BT e A%) A A Y 22 M (6 T R — L&, AT DUAT 2
AR FRAETT ) AR R ) JRy R (BB T e f) & el I B RR) -

(2 ETHTRANAR —RETEERZHMIRF AKX

T 1 3ARJE TR 55 A A F 5 A ] [ 33 o, B0 teachers) H B A4 43
FR(157) IR T2#2E ( students) HIAYATAR(456) o AT DWLTE BB BoAy A
AR AR, BIFSE AT S ) DG 2 A AR AL 5 R A ST IR I, X T
(9 DG FEARDG LA S5 o A 1938 T 0L A i AL 5 @ Bt o, E 22
LEHTAT ST AR TR DA B AR 0 1 O SR SR BT 5%

1. 37 A K AR Fo AL 4G S0 1R

B EAR 2 205 B I T SCHt SE RIS S 38, X T2 A ) g i 2
ST BT ERP AR o DRI X T 56 FE R M A WIS 3 10 7 L A
RIS ZRGRF 2 B0 H AR 225 T Al T — A7 SRS L 55 2 ) 3 A PO A 2 2l
B 2 M S R LR JBL( Kenyon) 185 BN 3727 (Y 3 4
Hr( Davis) 58 NEETEF /R 2 B BOM 4l FRAESE , 255 7t /R FU 2% 55 N\ s 2
STHERY 4R HH T ORI K R AE A ILIAL 2) o A BT A K
AR AL 5 O B S 69 AR Y A AL T ( Knowledge about Scientific
Modeling) ZIM F B A 22441 0 ( Elements of Modeling Practice) L N Z i
Y AR 4 1R ( Pedagogical Content Knowledge ( PCK) for Scientific Modeling)
=ANITH -

LA AT AR R AT, B DR R O T AR AR A A T AR g 1)
AE LA S B 2 2D B 200 B B A8 AL AR 1% 0 32 2GR R UM B B X
TR T PP G TR S AT I R ) B AT K VR 2 REUm
X T2 R AR ST AR R g S R S s v S 2 A A 2

—108—




> v TR B 5 | 5 R SR P B4 800 R T 0 o A ) Al £ oo )
K AR R B, RO AR B 9 o0 2 AR R ( Metamodeling: Knowledge , i 71
MMK) 7K~ TIAHSGAERA DA R R, R B2 2O P E A 1R
Je— N EIBHEER TS R AR TA VOB RL A] LU Bh 2 A2 B LA S i AR
Jot AN FRAPR LAY B8 — 2 f B LAY D REC AN BTN DD 8 15— Fh )42 08T R G0
SR T HIINREST) o IXTEARKRERE Ll 20 1 ZM AR H 7 AT RO T o

FO YA TR 2 OGO T 2 HEA T 8 3 LKA Kot
SRS RITRUA TR B4 280 SR R TR X A S TR R S TR L R S K - Y
PGB0 USRS 5 (4 AR AREA S50 45 =S¥k AR BLAE LT 1
T (1) Ml e R R H A S (2) Bomre e
JIT Aol P S B B 8~ AR FR AR ot A A JS 2R TR ) e e o o S AN [ £
BRI JIr e 2 2% R B [R)Es ((3) 00 7E B o o v 4l P s 5 R 10 7
(4) M EDREE bSOt AR I Sk PR H B M @R E A AR sh 2%, LA
L AR AT AR Sl I AR X 38 BT IB R A (5) BN 27 AR A DGR
PRI G B A HIR A /0T R s

TR FBILIE BT 5 T BASE LA A= 927 B A SG PR A, o I
B BN T T8O 2 G 2O A R AR B S I AR, s 17—
1555 €

TSR HEIRER
( Knowledge about Scientific ( Elements of Modeling Practice)
Modeling, MMK) o TR
o BRI A BT AR * HERE A
* FEIR R o HRIPEAT
o BEI{EIE
Al FE]
AR
( Pedagogical Content Knowledge ( PCK) for Scienlific Modeling)
o HEFER
P FEHATEEES)
R R TR
o ST SO A B AR B 2 AT
o EELH Y BT R AR R

2 FUHER5EEAIAMEZS( Kenyon et al., 2011)

2. HIP ALK F 09 XA K%
A REIWERH )T XS, EEAPIDIFRNA: — DR H ey
TR S AR, X 1 7 ST o5 — > AR 19 3% it
R SRS, o B4R 0 St A I
— I, T IT A AR R A 205, F 2T H P i T 2 M iy
SEHOHE L, b f Ok PR KR R BOEME SR AL (1) R
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( Modeling Tnstruction , ik MI) ' , 53 i i 5 A5 84 ) K 282 RIS 50 0 ) 38 79 24
BT Bl T, BESR b2 AR R PN 1 Sl o XA R v 5 AR G R A TR A R
ANFGIHT , SRR X TR A R A B R AR, (2) FETFRIA AR SE ( Model -
based Inquiry, ffiFK MBI) ™ = {IV BBl A 70 £ 4 S AT B TR T 20, Bk VR 280U
FEVTT R R FE NG B 0 Rt vy, B “Rg g < PP FE IE 7 1) A g
R HARI SC ISR 9T 7 S8« 1N, BOm v] Lk 22 AR R 6 A O 44 2 140 i
TR Sfe P HH — B AT DL 4 S 44 7 A [ 01, 308 3 S 06 XL 8 R0 50 WAL 4 55 4o 4] i A
T PEAT Sl R B, S T AR T 1 e B AT 404k 16 1F Bl = g, i ig
TE B A AR ST DL AR A R i IO A 2R SR I S . (3) T
R[22 ( Modeling-based Teaching, fijFix MBT) > g i) I\ 22k (19 £ 5 I
YU &R & e 2 1 1) L 512 ) R A DR 8 T OGS Rk 2 AR I B ot A 1) BERL A L K
RS I 3 AR S B b U A 22 [B) B 1 2o A 3 3 3 b B 8 X6 ) Ui A AR AS
VAT AR B IE AN 56 35 , B2 T8 B30 W0 () 1R AR B ARfsial .

T35 18T, 2R T B0 S R0 A ] A 2B S B T Bl AR R A i
JRE A, Oh S5 N AEAT AR B 7R [ FIAR 7R A bt v () VR AT 25
FLht b, R T HR 54k ( pedagogical transformation) A, 75 A9 & K Bl 2 00
A TRT AL A E R DA 2 A T L (43252 RN ERL A ) 2802 ) i L AR X A ad A R, R
RE B2 LA A T RRAE o 33— JRU 00 AT L MR PN 25 2 2] 5 s A4S 7K P
B MR UL, X TR AR E A 1 R A, AU AR A
(AT T B 2 VSR A AT (1% R PN 2 110 0452 3406 5 A5 78 L A R A Y
75 T 205, BBl 2 A BB RDR i B R FN B B AL o [W] I BF 5 3 18
EI XA PR T AN E ROERE g R (1) R R M@ ( exploratory
modeling) , 3 o) AU AR ZHH5UFI WL £ 3 6 2 00000 A8 45 Sk 18 5% 1) o IR N 244 1)
R ) A S5, DT I R X6 T B A RS AR B B AR (2) 3R aA Mk B BT ( expressive
modeling) , i iF5 > F [ B EE T LR RIS A S WIS EE #1758 T
WARFRIAF SRR A W& (3) IRV inquiry modeling) , 3 3 B4
FEEFAT hy e b A5 70 LK 52 06 45 S 6 AT M e RN (4) TP P A
(‘evaluative modeling) , 3 L1274 oA [a] — LG 1 (a1 rb 1) Z2 AP 84, PEA b
TR SRR B, et 5 305 P B B R R 4 7 B 4 ot Rl I R A U (5) AR 3A
PEEEAR( cyclic modeling) , BIj124A: 2 5 SR PPN FICHEAS Y (1 2o 72 rh ok 58
JRAR 2K g — R L e e

AN AT B X 15 A BB S 5 3 F BB BT &l &
SRR R E I YBITLEDEA T BB, X TR R BIAS B Y
TATRUR 5 M H AR 2 T & R () AR R 26, 8 4680 A At A 4L [ I e 2 1 00T
TR S R ) AR R T O X Rk 2 AN T A A R D e T O A
He P BB L2 A T o0 AR R A AR RN AR R A 5 1 7 AR 2E B 5 Y
AR 1T H 33X = AN T E 2O AR 2 8 T R A TR B B i kS 1 ) 7
FEANEY o SOA AR RN EAS AT ) 32 T A 22 B8 ) 90 4R kR B B
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P9 SR PR 22 725 7K S G R 5 1 O 2 80 DT e A 02 0 3o 38 2 R Y B
Sl T O TR A R B AR P WU e 2 T 2800 F) A6 2 D RE 5
S I B R B A B o RS T AR [ 2 W B 1 00T A T A ]
7 TG GV , LS e i 4 T 0 B R R o

=. EEMRHAE

(—) BRSTs4 @i ST IR R iR

[ B 5T v 5 2 A A R 2 ST S RS, M T LK 2 A 1 A
S RMEERLIT SARW: (1) 20 FE KA (2) 2] & FIRIE MR,
(3) % JTEFEBE T AR AR b TR S [ ) 5 v e e e R
FARY 1 ERTR , HVB AR (192 ) W R T RE S BT AR Rl SR TR A5 A5 SR
SRS IRAR 2 (HR KRR 0 e 2 o B A 5 2 5] 1y
BRI AR S T AR B TR S A S e R R . Y
IR SR JEL DR AR T R 5 B B SE Th x TR AR R AR R 1 L
A B e B I TRIELE LT AR Z , BRI ARG — 1
SRS P X TR 5 SCHI L 53R ) A 2o TR BT I — R R AE
DR, R0 e e G 5 I G R g P B Y S R A BT
8 R STRIREAT 2 S, T 9 VA5 BLE [0 “R AT 2, Ho U B AR
B gl DA, “RECTRU ALY F 7 B0 6 ke e RBS 7R0 1g pR o R AR R R4 5 LR AT S 4%
[RVRE 4 , A R R BIF 5t A 1 0 A 780 1 ok 426 e 2 H0) T 4, 508 90 G 3o 7
AN AR E VAT 2L IE DB Sk b I8 BRI A2, 7 (i )

T pIX — ], A Kokkonen /X3 2 2 AT AR S A HI )27 o
A S MR 3 ) — S B W 9 i SR, oF 220 1 2% A= 70 B 2% 5T 75 5 1 AR i
o 30 Kokkonen AIBIE TSN, AL 2 S [ — > B B H B 2 0 i 27 A 0 M & B
i A e AR P2 M et 7 o 7 MR ) A T A B 5] 4 i R I
HSMEAFHBR R 1 6 2o AMTAT AR 1R S0 TR 10 R A, & 3%
AIE T TG R B0 25 A0S 6 B 22 27 (W) 4 0 2, TG SoX 26 4 A 7R 280 o g 5 135
JA X T B A 25 T e e P A s B G . [N, 06 R R TR
TIF 28R NI RE ST LR L R R B 70 40 26 25 He A e A /&2 o) R B L)
[ R e 25 5 TR A 2 e T B - P A 2 2 B ) TR A g
(2% 37 | T B AAEAS T 1 52 2 5 X, T ELAE B0 AR B3 4 7T LA 76 £ 2
R TR AL R TR R, BRI R 20—k, R T2
FRTBFFONT G (A8 RIS B 6 RO T LA . DRI, TRV E 2
Q] B L K o] 195 5 v R RS S 6 2 O B AR, X T A A
R SR A .

SRR T V2 5 28 28 T B LA, o T 2 28 4R oy 80 5 e A T 5
50 B ATUIAT 06 2 2 AR S B 5T A DG IE , R ST AR 5 95 5 1Y
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AR R PR HE TR AL M AT RE B A . ) — T, IR T 2 1 WF IR G
TEAN ] (14 56 ZR 28RN JZ R KT Q] 52w R4 2 2 A 1) S ABE 2 > AR - 2 A
1 5 LA KA [l AR RS R AR AR 2% 20 S 4 G R AR AR H]

(Z) MEIBEFER, BREERFEL RN ESNBFEREARTAE

CA BYBFFE BT AR A A 0 A 9 R e e e R T U A B T A
o [A)I AR had a] DL HY, 8000 ( teachers) 5 2% ( instruction) 2 [A] Y 1% 4%
A, AT P AN TR AE [ — R SCEE v B IR EIOT A 2 (R BANIR = 16) o
AL UL FEC A BRI, X T B0 A SCASE AU AR 1) A9 900G T BE AR, O HL Gk
DX T BT AR PE R A RO AT @ B R S BRI B A KT
BORA” AR BN BB K, L3743 R0 AR 2 S e
SRS A A AR RE I IR LB AR . TR, A SRR AL S AR A 5T, 3B N 2
T X T I AR A 53 8 O B

A OB T2 > R rh B R S E A AR %) B A R A 1 A G5
25 S HR 2R BT TR AR K AR A I R D) e ) AR A D0 T AN BEAR . Rt 4
FHEOM A TR & R LI R e ) AR, O AR 2 G
IR Ll T I IR AR A Sy R o B AU JU A IR 42
FHREAEH , 1IE LS B Kenyon) FBNRIFFT 25 S BT 48 10, 458 o HEAR 2
SERGUINURAR , W] LA 00 ) 5 S A e JURT A 2 2 SR N U 31 B 2 4 T (H
SETERE XS TR (0 R B2 B L AL B BE ) b, JUHOR AR A 1 10
RERY A E DL K T AL MR =S O T e w54k b X BOmAn SR A7 e Ak
HRIOPRER o TR S BT 0 B8 7 5 S S 9 B 1 SR B AR TT 019
AR 2 (15T B S ABE 22 1Y) BB S B, SO 2 ) 3802 AT R R B
TRBEE T RO . SRR A REIM A 2 i E A R, A R
HEAT AT AR A o] 0 S BRI UM B A SR S AT AR R A S B =
JCH SRR AR T A R AR B T T A 2 o 1 2802 S it el R v 2 220 1 80T )
BEEIE SR RS T S R B A o DR G2 S R ]
AR R — L IR R

(=) ERRFEHMDIEFHZ BNARKXRZZY, SHEEEHZ B
REZ

TEHE TR 55 8 1) Ak 27 208 B 98 3] SRR 1813 b, 4R 9 (inquiry) 30
T 143 K, BIE( argument/argumentation) H L T 53 K, AE AR 252 BRI s Y
SO TE S EER A A 3 5 IR IEIE Sh R IE TS 3h 2 8] ¢ R MR
Wz

TR 02 R A9 . ST B O 20 MBI
G TE SO G 1 7 S A 2 S X T B SR IR Z [ A G R
DL Ana] 3@ s /S IE A T AR 2% ( Modeling and Argumentation , 5%, Argumentation
in Modeling) (9FF5E VP52 D\ U476 8 R A R SEH0% . B
S8 SR A FE R T S R AR AR 5 IR IR R 1R DG R 0 E B DA K e AT e
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SR AEHIC R H R g .

TTA SRS AR B2 ) ) 5 R, A A i) S B ] 3 v 0 0 B A s B 5 4
( reasoning) A7 ARG LB T 10) o AT WAEIE 4R A SRR 5 AR 1Y
B 5E b S A W50 3 SR TS R 5 35 2l 15 4 B3 20 22 [l f AR E AR
(B2 TEA KR 2T 2 AUA R BE 2 A B985 T 45080 1) 48 1 ( Model -based
Reasoning, i MBR) A Ay i B DL K B2 WF 58 A A o, 1y EL oW 7R 207 o 8
Fep E O REFAE BB P T AATR AR % AT ZERT AR 11 35 38 5 AL
PRAERARE R, RS R S BT R A M A B D R SR 2 —
AT I B 2RI AT HE LA T I AR ST X R A AR BRAAE A R
FIARESF  fEr NI o a] UL, A S A 5 4 2 il A4 M A0 O
F LA T PR RS ST (R AL TSR AT Fp it — 2P R R

M. MEEETHEEREZENULFHEARNET

72 “CNKI” L) “EERERE ) 7Bl “HALHy 7 O LB in] , K2 3% 2007—2017 4F
AR A A AR A BT TSR ISR U IO 1152 5 e S 41
i o T AR S0 BAH OG B SCRR A 21 AN ST AR 1.76% 0 o 8
R BIPER R A THRETP N T R AL RIBEE , 7350 13 Rk A Ty
— LB A LR AR U8 . WFFE AR Bl LIE Y, AT E {2
F TR TR DL R R i I S AR B =, G R T R (794 ) A B
(236 fi) AR, SLBBULEY AR (46 ) AT —RERYZE /. MifE E PRk m
W5 PRSI L G o , SE A 5 S E  F S R HE 24 58 = i Bl ] L, FRIEN Y
e AT WIS, TR R A 5 1 PR A~ 08 W00 TR IR R A 4 O 3
b R A 5 [ A ARSI 2 ek TS BRI B RIS O B b IR A A HK
PGPSR

X [ Rt o 5 Al 2 20T AT SRS R R A () F 5 A S BOIR 70 A,
Jrn 3 FE A AR T WE TR ZAE LU LA 5 T T PUSE 2 5 G AR R

G RO BRI BT T b AR A A B SEAR 2 (B T
P S PR AR AR R A R P B SR T A A AR A ) A R Y
. Kokkonen(2017) HeTF “I A5 7 LA X AU AL 1) 12 B 2 A
AL TN RS AR A BT AR A 108 (4 T BEBEAS , 5 75 W 58 3 AT LA DA R A 1R
i b HOR AL BRI AR A T A R, AU MBI REFIZRAE A AR 15T
BRI AR 27 A MPLERAE T 2 L BB MR AL X R Z (] 56 R
A4 TR PR 0S8 7 5 41 i By “HEBIR” (NRC,2012) ™ 2
(] 57 A B AO PR A A R SR IR AR o

HR, BA BIBRUFTERATFE , o R B B A A R R N 2 3 e e
Py AR AR 2 o RN B S R 2 A R T AR KA IR ME . TUAR A S A AR
SRR AAMTFERT T AN AR > B8 55 A b B2 {HIF A 803, o
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A Al AR RE ) Y 15 37 16 Wb SR T EOHE ST AR BAR AL 2 R ) Z e
XFFIFTEE T Qe 5 B 28000 3 ELAA B A% O IR A A5 6 R AR TR A A
KR Z IR R AIRA Tt — 2 WA B AT TR

P A RN T R HOR T SE A Rt — P i AR R
EAHER ) H TR b R AR A MR 2 R AR R A
AEI I R IR BA TR Y e 2 H Y B O 1 S B — B b, R AT3E %
SR AR n 5 B ORI R A RO AR A SR T R SR . A 3L
UiliAs SRAB Y A TR A AT L SR e 9 7 sX 5 SR T 92 & A X A
J7 1055 01, BN R IR THR M TIRZ VIS 2% (12
B2 RERAR AR N A A Z il A B 2 B SR AR JE A8 11 -

IR R T TR SEAT S BRSO 5 DI, 36 00 B 22 B 0 45
HIHE BRI A BB W AR T sk iy o (R CA RIBRSE T, B 2
Xb T A A RE JT B PPAN , AN AN G T~ AR AT A A R RS PR UAS A 5 T £ B
RO , U T S 20 AR ST B B rR G B B T o X T O A
KA RIE AR B P , AR SO TR R IX — 4R 1T i 1 o L 3
FO I T B R 58 AT 55 7 T DR St e 00 A AR
FIER R PEAIFTE , W S H R B BN PR AL b A R SR b, A RE )
S RO BT B B A H e )

Sk
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Abstract: This paper performed a hotspot visualization analysis on 1920 research papers on model

and modeling since the year of 2007. According to the results and key literature,, we summarized the

hotspots and current situation of international science and chemistry education research on model and

modeling over the past 10 years. Suggestions and implications for Chinese chemistry education of the
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