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P AR RN LB B 5 A 8 v g A X B

AFE F ok Faas’

15 A&

1 4
Eoosk BEL4

(1L FAERCELTTEALRE CEFERZALRHFTRFO(CARFELAFE) , RXAFTEHEHR

A S, A ST oA S0 IR b
£ E 207425 3. JMAFXAHKANFE, M

100875; 2. XEHEXAFFRAFARALRRES K RF HE A,
S10180; 4. F k%03 % R EF A, FH 315211)

1 OEABEEATHEAENEL, ABAHERLIT 666 L RXRMEOFRGNELETARATL, KETRFE
Foi L iR EILER R AL R POERAR AN EERG TN, ERET, AR EFITH, RF T A 2B
WEERSGTALLR, MEFANAS, RFENELZREMR, MIAL IR0 TR m, XK IEEHE
BN AL E RN THREEAERAIGEARE, FFSEHEIRFEATRNE T &L,

KBIA IR F 2RI e WA AR, iR R

HEK T G442

]

D] T2 2 > AR AR HURTR T2 00 1 o S ik A, AR
S S PR S T A 1) i B R ( Tighe, Wagner, &
Schatschneider, 2015) . MLOEE22 00 M B H & 6 2
PR — AR N T AR, 5 2 R EE ) 1 B[R]
25 o RIS 14 £ B Ok o3 A Bl 152 BRAR T 9 S
INHUIN T3 #2655 52 W ( The Simple View of
Reading, SVR) & H B 5 W Jy fix K 19 B8 2 —
(Gough & Tunmer, 1986) . fA] 5[5 132 W8 35 16 K5 5] 152
BRAE o> T AR b SE B A I A R AR R Y
45 ( decoding) A1 B 1M F B9 5 i /% (linguistic
comprehension) . H g fith & 5 YU 5 T SCF4F 5
At AR, e — AP ER PR R R EE T TR
PR SCF R R IR AR R - 3 B4 L ( grapheme-
phoneme correspondence, fij #& GPC #i W) ) ¥ 4 1 5
BERG R 1 BE T o DUEAE R AR BF & SCF A AF
TE IR 0 ZR G20 GPC AL, A G, U I 50 v 3
Wt e ) 45 6] T 5738 3R ( word reading) i 7 , i
W LR EAE B8R (Joshi, Tao, Aaron, & Quiroz,
2012) o i PRAR & 45 PR DG 0.0 BT R, 2R
Wr 3] /Y 5 AT R PR RE ) o HATER 1
T WYy B A 0 O PR BE ) 28, MOk B £ /Y A
FE R I R A R A 0 A AR ) S AR R
#r Z — ( Duff, Reen, Plunkett, & Nation, 2015;

Spencer, Quinn, & Wagner, 2014) , |4l , Braze %
NG T8 5 A B S TR RN TR T B R D Y
L Uy (Braze et al., 2016) o gl ) 132 24 fig Tii
ARG T R T R T R UL e
R T A B B R = RS RE ) x T B AE
J17 SR 5 WA B o3 % B 2 B A4 BT AT —
Tl BE T 1 IR IS 2 S 5 I 32 LA 1) 2K

{i] B8 LS TR DF 5 SO AR B T Iz AR
SRR, N8 02 T8 3k 2 IE 535 1Y 15 1 (Megherbi,
Seigneuric, & Ehrlich, 2006) . fif 22 1% (de Jong & van
der Leij, 2002) 2% 2% 1E ( Dufva, Niemi, & Voeten,
2001 ) A1 75 B 15 ( Kendeou & Kotzapoulou, 2013) , iR
ETERZE IF F 3% 1) 9215 ( Tilstra, Mcmaster, Broek,
Kendeou, & Rapp, 2009 ) #lf 5% /7, fit A% A1 5 15 B i
PR 53 8T BE AR - 1, 99T 00 5] 352 2 At BB ), {H 22 1E
T2 00 R BE 2 52 0 T A i o3 8 R ok R 9
Florit Al Cain (2013 ) X§ 33 > §f & 3C 5 v £ T ] 51 b
BEWL BT FEAT 1 o0 o M, Rk B T B BE ) AR R
J2 TE SR SO b B T A B ) R TR 2 I
SCF R, XA RE A 1 TR R IR SO T
GPC LI A5 ] B0, JL 35 % i B 2% By 5 48 ik 7 4 g
PR AR 22 5 A T J iR B e ) b, =B
TP fif B8 7 BERH 0T TG by T ) 1 R AR . SR, DU
VESRAEBE & S, Hof A 2] 45 2o 2 L BF 5 S0 S
& 2% (Perfetti, Cao, & Booth, 2013) . flln, JLiE DL

# G E AU A RBR S U H (5172020) ; B0F # A SCH 2 B2 07 ML 2 & 5T H (17YJA190009) .
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26 NPT RN AR T BT, TRk b AT LA E R
N bike th/b/ W R o ML FEEE K G505 4,
HR R4 DU 1 20 5 00 I A R A 4 4 1 3 & A5
BB BT PR SCFE RIS 45k DL BT 3
DU o ASBIFSE 4R 58 M % RE ) A T8 B BE ) 7E I
T ) TS A v %) A X R 3 X TN L g T PR )
T UL ) 3 ok A A R P ELA R R S

WA, B 52 BE ) K R B B A 5 o 75 ) 3 0L v
PRI J 53 B RE ) T o IF 9 A B, A B B T K
SR fiff AL B8 7 X e 15 A 1% i e SRR T vy T B
e 152 5 ) 1 A S, U B B O 0 M . 441
un, Tilstra 55 A (2009 ) & B 9% 5 v ff 65 58 J) 46 DU 4F
GRS AR R XoF [ 52 B 1% A AR TR 23 ) Dl 42%
13% , 5 R H, m vE HA% R 1 00 20 Ry o1 R 43 0l
H19% 35% , 5 L TF S L TR OF I 2 i A g
3% D) 152 B AR 1) A R R — AR RN Y 27% TR K
TARET Y 16% N U AR RE ) I fR B R  —4F
Pmt i) 39% b TF S —AE gLt ) 44% ( Megherbi et
al. , 2006) ;de Jong Fl van der Leij (2002 ) 7£ 7% =% 15
H UL & B, — 4 G N i A BB g ) 1) 52 B AR ) A R R
T LR N — AR PR I LA R ) A i R
B, Xk B 5 B 32 & fE B Be it (Chall, 1983)
R WL AN TR T B < 7 1) 5 1) AN ) & e B B, L B2 )
1) H bR A AN ] o 7R B ), L E AL T A
8 B2 B Bt (learning to read) , Ho ¥ BT 55 J2 5 ] 45
MHEMOENE - Skg, IR TOEER e A
M - LRSS, B e - & - k4 . B
B Ie] 32 P R ) L fge R BE A XS AN K, AR 5 LB Y O
B YA OG, UL 3 Re 68 4 5 1 1F 15 o 1B
HIE R, w6 AR S S, DR Ak A B T Y e IR e
BT A A 22 . B HEB] A B B e 2]
B B (reading to learn) , JL#E T BEAS 0 25 5 4 il 1 4%
RE , RE K 108 324 TR 78 B 3 3% 3l v 2 2 i)
E IR BNAE R B2 b2 ST i H oAb 0 R Y 1
Jgg £ )L 38 1Y B 152 PR A ( Braze et al. , 2016) ,
I, I i B v 52 ) ) 3 B A Y A0 A8 R TRV TR
(HIBBMRE ) o (E3TE B, I A A X 5
TR )RR L N 8] 1 52 B 0E R R . TR Z
AR IE 3 SO SR A RE T R D 5 B R A R A
Szt B (Joshi et al. , 2012) , iN3&35 JL 3 % )2
TE A SO TP R R N AR 2 BRI ) A RE ) A
fiF i HE J1 (Aro & Wimmer, 2003) o 3UE B A AR T
P SCF R TR AR DR PR A B X DU ) 152
T A 1) AR OE R Y 28 AR ATY T kT DR B 5
312

UE 4 o

H A, A A PR 0T T 1 AR ) s 00 Y LS Y
Ho S84 X — 2 ZAR GB35 LB M IF R & 30, - 9a i1
IR0 T SR R ) 43 0l e 8 R R 37 % AN 46% 11 [
PRHRE AR R, RAH —E N EIE T — Bk
(Ho et al. , 2017) . {HIZHF 558 = S 4F G i B 3E 2%
A G IR S AT, O IR R R MR BE I A
AN TR AR G AN [ ] 132 Je B Be 1) AR 0 o B0 1 A8 4k,
Xof R i 1 DX ) — 2k 0 SO R R B A BR . e,
Joshi %5 FLAE T A BE 1 A0 5 08 B BE 0 A6 DUIE L
T RV PR 1 v B A R A 25 L e I b RE %
DUAE S D0iE )L B8 A 1) 352 B i i Tk 2R 43 31 A 25% Al
42% K T B 15 (47% T 50% ) F1 P4 BE 2F i P
(57% F1 60% ) i) f# 6% (Joshi et al. |, 2012) , H =
B AT & B T B AR 8 ) X DU B i BE A
() fff B SR AE DUAR R 3 F AR, X — S5 R 5 P9F
SCF— 2R AR A R 0 X [ 5 B A 1 i R Al 2
VARG e T AR 90, 5 PF 8 SCF B BIF S8 45 R AH I
WF 8 3K — 25 I3 T D03 0 R e (R A 58
FE I L EE I ff A RE ) B ESR L A DU PR
i AE LA iy 45, S 80U /9 PR3 52 fE AR 1T fig
S LI G s St . PR T 9 4 e X DL R SC
SHESY B UEAT R Ok U B DUTE B R 2 2T R
78

A5 LA fRT 5 ) 32 U0 1 B8 O KAl R R
SCHFSE S AT R AR Bl B I B AT 55 SR AN AR B O
Ivi) 58] 152 2 8 B Bt 1 L1 L 0 X6F 52, A A 56 1 L 1)
T AE DU ) 227 2 rp 1 38 FH R 9 TR B B AR 5T
PR ) Y0 PLE 5] 1352 R JRe AN [) B B 118 A ) i 22
PE, 4 J5 00 DL ) e 22 2 4 0 T S0E 1Y B
Ao

2 Jrik
2.1 ik

ARBFFEIR [T WA KB b S 5E . AR A
TG0 A BRURE b DA [, (E A i R %) 00 565 LT 52 42 A
], ELAF % B4R, B A% 4 1 A 5 2 L e R BF 28 U 4
G AL AN AE S B AT o0 4 v AR R R TR A
WAk, 0 ST BURE SR AT AR R0 20 BT, P — e R 1 50
TS5 T 55 1k 4R R A ST I AT AR

BEA —k A T4t st ili, 3L 401 A (218 B 183
o) Hoh gl LB R PR 4 97 A (55 % 42 &, 71
Y5 % T AH) —FgEE 118 (69 B 49 4,
SEHAERY 6 % 3 AN ) ML AR AR R 186 A (94



=125 4

85 YU IR 0 e L2 B 5 i R o A R xR S

92 & CFIAFER 8 X T AN H ) o MEATRAINEA
vyl , 2k 265 A (138 55 127 4) Mo ZAR g7k
130 N(59 B 71 £&2,7 % 3 A H ) (HAFEH 74 135
AN(79 5556 Z,9 % 4 N H ). Fr A JLEA LD
bR JC B R A E R AR . S REA
AR BCRE Rl AR 1 O 20, vk Mgl JLBE B 2 1 A SR
EAE T FERT R, 1 B~ A A 24 i By Oy 3 3N S
Ko T IR 5% K REOK AN R], FEA —rp L 1Y
2 BRI & THA LB ZAE R
JEo BARN AEREAR — LB ZHEFRE N
“FI LT 4% wmh (RE /R ) T OKE
B 2% KRBT N 18% AR K
46% ,“ BT A K L BT OKAEE 20% o fEREA
hOLE AR Z HERE R LT &S
22% i (R /L) 7 K 38% 4 R R
IRV 18% AR KB 17% W5 K
PLE7 IR0 6% o
2.2 WKETH
2.2.1 XA

P 5 B H B B MEHE ) B DL, R L B AR IK
i BB — A5 1 G0 Hoh gl L B R PE A A
A 60 ADIUH (20, B, R, XL, L&,
2009) , —EMWAEF B RA A 150 AIUH (Li, Shu,
McBride-Chang, Liu, & Peng, 2012) , JL 3 #7522 45
1S ASDUF A R D05 o P A AR B N 9 — Bk &
8o 535000 0. 98 0. 89,
2.2.2 WICEXWE

T A B A, Ik Bk R
MU A ,2009) , FiIX B Fid R JLE M, FHG
i PI#4 PF o AT 07172 H T, 2% T )
HIETTL 2 0, B o6 KB M B B s e
P b0 S 5 ] A AN A o A E R IR ST R
G, ENET IR LR EARESR 0
gy Ean R R . 332 NITHE , W S B X HE
F LS AN % 20 W45 1R 5, 6 0 64 71
Ay )L 3 2 52 5¢ 4 A TR) 0 5608 R N 2, 44
PEOr Y — B 0,94 3% I 56 1) N — B o
ZH(H0.86,
2.2.3 FEIERIERRNIG

Ry T B R AR AR B M AR OV, 27 RN A8
#:(Joshi et al. , 2012; Wu et al. , 2009 ) , [} 352 3 i
58 R T3 S AN TR A B A TR A o v, 4)
JUBE R BEFT— 47 2% 14 00 56 58 A ), L5 52 B — >
JL T ) - AN DO R P e, SR L R R ST ik

PEE 4 IE K (Lam, Chen, Geva, Luo, & Li,
2012; Tong, McBride-Chang, Shu, & Wong, 2009) ,
2 YRR 40 ASIH BT 43, Wl 4 40 43, X
A0 55 28 Bl UE S R A 80N R IR AE DU L B Y
e J1 (Xue, Shu, Li, Li, & Tian, 2013; Z=4T, 3%
ST HB R EE OB ,2011)

TS DUAR GRS B 5 v, R L B 3
A, AR S A 2 ] AE S () L, v AR
Az ) 2 — s SCEE IR T 7 ) (il 395 19,2005 ) , 33t
438 A, & 18 JH MUk — M PEHE AL, T 4 18 ) =
ARG CMRIE I 7 ) (TR 4R 4%) (R A XS ) (423
A0 A EEER) AT IE A 6) (398 4510 A4
R ) =R SCE AR 1 g3, 2 g T 38 g3 DU A 4
e KR T2 ) HE 31 1203 A5, % 7 A ik
P, B 1 53,4 AT, B 2 4y, 33t 15 g3
AR N 6 R AU S RE A AR R AR R LB Y
B2 HE ) (Li et al., 2016 F2ML4E {18 77,2018 ; i
&, B, 2, WA, 2 r,2016) 0 A
FAS 00 55 4 A 8 — B vk o R &35 R 0.95.0. 87,
0.71.0.81 F10.85,

2.3 i

JITAT I 56 25 A5 2 AR T A 2 A 5 i, G v e i
A7 0 6 Ay B A G T, #4930 43 b U AR S RHRNE S
SCAAS S th 32K 2 X — 5 B, B A I
2925 o

3 4

3.1 BE—HBIESMER

FEAR — 2 Az = T500 55 1% 25t 1 5 A B 1 45 R T
#1o K 1Al LIAE 1, B A nY D 56 24 3% A B 5t 1
RACAR AN A, o R FEA —h ZASE R 22 1
SO B FEAT AR OGBS R R 2, SR BN,
B T —AF 9o A B ) T SO s 3L i AE OGO B
FHZAN, A AW A D 5 A AR B A G
ARG By, 55 150 352 2 A AH OC Joe iy 1Y 2 D021 1), 1
BEEER T m, —H MM CER TGS, &
ARG, U R ) A RN S ) R A
AHOC R BT

®1 BA— FAERTURBARARITER

BLF A RE L [¥e] 1352 2L figt
(60/150/150) (64/64/64) (40/40/38)
TYE(hrE2) PR (bRMEZE) PR (REE)
KPE 37.61(15.92) 14.38(7.36) 21.22(9.84)
—AEZE 40.38(29.31) 14.25(5.05) 34.81(4.37)
—4EZE  98.65(15.92) 23.44(5.87) 24.79(5.69)
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F2 HEA—- BER=ZWNHREMHNEXSTER

KIE —AEG AR
PP > RNE R X 0.30"" 0.34 " 0.53
DU x [ 12 B 0.88""  0.65"" 0.53 "
T E S x [5)  F f 0.33* 0.14 0.53

H. T p<0.001, *p<0.01,°p<0.05, FIA.

R T GBI E SCTE AN [A]AF 9% v %
l5e] 152 JHL ik J 5 %) i AR D LA 4% 4 9 1] 32 3L e 1 5
SR A TR AR o U PR RN a2 R S AE Ry
A S AT A3 )2 E S B o FERET — i 55— 2k
ABUFRR 55 A AR 2 SC, LA 2% 24 4 1l
TUCFRBIAVE R Z )5, 0 SO 3] 352 B g 1 2l
PR REAE T o FEREH — v FHAR S 26 B8 S 0 40 i)
JCA RN 2 SCRTATC U], DA 25 88 78 3 il T 1)
TERE SR BUIAE F 2 05, DU R 50 B ah e e e R, 45
RO 3, AT LLE H, DU B0 AR AR
= R bR T HR AR RE MR 22 L R R BER N
6% ,TE— ARG 5351k 44% 1 37% , BE 5 AF- 2%
OISR N R N 5 7 R s AR [ R
T E , ATE R B SR 2 SCRIAE T, T2 TR B4R
xoF [ 52 B A AT T L 1 i AR R TR ol 1 IR
Je , DL H I R i R R A Il 68% , 42% il
8% , L BH Wik 1) T &g e A T ) Y SO [ 32 3L AR 1)
fift AR FB/IN , — AR SR R .38 78 RBER =41
Gt T DO NG R AT SR X I 52 2 A
AN E R EBEIER, 30k 2% f1 9% , R HL I
FHita#,

®3 BHEA—- BEEROMAFFHRESR

KIE —AER AR

LAl EE D& AR? AR? AR?
AL — 1R 0.74 " 0.42 " 0.28 "
2 )L X 0.02" 0.02 0.09 ™*
AT 13 X 0.08" 0.02 0.29
2 P 0.68 ™" 0.42" 0.08 ***

T3 SCHRATS AR A B i B A 2 — DU AR e rp T
7 VU B R i R R S 0 D 11% A 10% AT X R
SE T RN SO D] 152 2L A ) ik e A B SR 7% 72
o 11% AR H S HEA — A

R4 BEZ PEETNROHARSTER

PRI (150/150) R E X (64/64) B B BIA% (18/15)

TR (bR %) TR (bR ) PEE(bRifER)
—AEYE 66.27(24.10) 13.59(6.19) 8.81(3.51)
PU4ELE 112, 13(13.10) 25.29(6.75) 8.12(2.45)

3.2 HAZTHESWER

J T B UERE A — B T 45 V8 AE H A A b 3
FE  WERE A 0 B8 AT T 58 4 4 [ 1 B0 2 AT
ARG TSR IR 4 AHE LR 5, E 87 0L 3% 6,
IR 4 FTLIE W, B A D56 34 A W I 9 K A6 AR A
Hb AR O Bl A G T R 2 AR I DU R R R
S SRS B . AT BN, ARG
AN 56 B S A AE A G [ H A A R U
UM AN E 43 7 R % i e | DU 4R % 2% 2 ] 32
PR N4 32% F 34% AR 5 SREAR —h =491
SERME M T — R ) Z a0 A ]
314

RS BAZ EEF-MANBEHEXINER

ARG DU A ¢
BCF B x 70 E X 0.45 0.37 "
BUFRG x ) 352 22 i 0.50 " 0.48 ™
T I S 5] S P 0.46 " 0.49 ™

F6 HAZ EEFMAEASTHRELR

ARG DU AF 94

LAY LB AR? AR?
R — 1 BRG] 0.25 0.23 "
2 i E X 0.07* 0.11*
[ - 1l X 0.21 " 0.24 "
2 PR 0.11* 0.10 "

3.3 HEFEMRALCHMEREEENELZPIHNEEZH
T
R T W AN [ AR G KT AR Ak B
A AN AE G (8] H 3 A 45 SR AT SRS L,
X4 1B RN 8 45 [ JHURE ) fife AR RN
Rl FR 4, 5 R ILE 1,

B1 XFRMNGALCEXR-_FEHLEBS
EARARERRZEROBREER

GRS, BARFEAR — CRIE —4F M =4
90) FFEAR — (ZAEGOM U AES0) ok A T A W) /9
D, AEBLF PR A A S SCORT 58] 152 L igp 14 # o o 2
P 12 B A X AR RE T — R 8 AR B DU R A
TR RE S Ff e g # XT ] 152 BELA A 3 A R 0 i A
P A5 4 fa7 B0 B 332 LAY P04 o A 4 4 1 DU R0 g



FIAE RS A LT AR AU L 5 R R X

JIZ I RN A SO 5] 52 2 Ak 1) fife R R FH I o 41 21
TR T 2 B B T R BER — 4R 2% , B
THE AR T% T = AR E I E N 10% /2
Ao MAEFES T IRCE CPE I Z 5, DU IR 51
IhRR i REAE TR 4R 20 T 8 S 3R [ 3, N 4F
RGBT R ETE 10% £ 4. B2, fE ] B RE )
e R YUY DU TR A R i R AR AR D R
BT ARG e, W A AR T B,
il B B A 5 U R B A A
4 g

ABESE LAAL 50 Ll PG A ) 48 9 14 27 AR g F 58 %)
SRR T R AR U DU B 152 B AR Y AH
X B AL S5 R B, RS AR AR AE R
YL 2 VU AF 2% v RE 06 fifk ¢ B 152 PR 32% ~T76% 19
A2 S, 3 WY TR R 3] 3 R A DU B 1 B A v
A 2 G B A TR 5 W 3 T A R I
T ) 32 P AR BB ) A 2 R o), XS TN R B — B
(Ho et al. , 2017; Joshi et al. , 2012) , &R B} 5% # 1X
— P HET B T AR R B

LR ONIRS B PsEUN Y = T N UL LN
PR R m B 76% BIE A Z )5 N 32% =
44% , 5 CA W DUHE AT TS5 RAREE S, (HAAR T 9F &
Y R BER (Ho et al., 2017; Joshi et al.
2012) o 3% —J7 [0 A] fE & H T D0 b oA OGN 56 A 8
B SR UEAL , 53— O T AT BRI T DU B R
PRME . BRI E, S0 TE ] ) 132 04 XUE R A ((dual
route model of reading) B35 H , & — & ¥ 0] L) [F]
Hs) 38 1) 17) B3 % (lexical process ) A1V 18] #1752 18 B
(sublexical process) 52 Ji¥, ( Castles, 2006) , & WF5%
w8 B m) i 44 B R] i 4 00 96 4 T A T
P 3k %0 B A AR 1 OO, T DU Y AR R
FRGE T T 1 5 AR i 44 Ok 75 5% 0 1A L0 L X
A5 DU U 55 1T RE JF A BE 4 Th0 i 0 2 A= 14 A
MEE s o HK, Seif ip AR A R & in), — B L 20 35
TR R TE WA TR A S, T
DU A TE R 1 208 o 2 SO, L 7 1] 152 3
it I AT I IR, W X Sy —H 2 —
F2 L MHEAS - E/FIEHER N H
U, DU A R & 1Y 5 1A (compound word ) , B A
K IF15 & 2 1 (morphological awareness) 70 JL #
A BE AR % 38 12 43 i S 28 LU 3R AR Al 0 5 5 SCHE ) A
) A SO, AU 2R A TR A A T (] 5 A A B —
(9 fff BRI ( Cheng et al., 2017) , 3 ] fig J& A< A 5%

ASC) A ] 30 YT B TN ) s B A A A R O Y
JRHZ— o B, A J5 38 5 28 2 WA TS A
B0 B, A TS S DU ) 2 PR R R R
SRR G AT 55 T =, ASBIESE R TR
BIVE ARG RE T e bn , HEEE 2 FENBE
P58 K T A R, 5T ABESE (Joshi et al.
2012 ) #H He AN 55 DF  HCRE , SE A 5 A7 R 1 5 0L
HOR T A% 1 R SO, 25 RN B BAT B TR R AT M
Wb, S T B RE S A HERACR T R E
SCAE R HE A, 45 5 2 30 1) V60 TR 3] 1352 B4 ik fr) 4R
T B RAE AR 29% , 31X 5 Fi 08 FH s 55 0
PR A I 50 4% B AY R R R W 4 (Joshi et al.
2012) ,3X B IR A AR G A AR 5 R U )
fifg # AT LA SRAT S VEAS L 25 18 3% 68 1 I FE A
FHLEZ TR ) 3 2000 30 B om0 — iy 2 A, I i 5
Tt o NI, TR T A 2 D) 2 a7 SO0 Hh 5 o PR A RE
Nt —NERNHEIE &, TR AN EEZIANE
J2 TS 2R B A3, TR AR A AR g — A
HE ARG A BE e 2R F IR BLARRE . 7
A JE BT N ) R HE B RE ) | B A
W2 55 22 O T A DTG 4 TR 220 1 A i AT U B
fiff RE T B0 A 1 4
ARWEFEAE A FEAIE A E R R RTE TR
VA RS [ 352 2 figk 1) A X B PR . 4R WK,
Pt 0T ] 132 B 1Y o B A AF O T T 2
TR TR RN TR T G5 B A Y R 1k B A AR
T Mg EIb X — 451 5 9FE i 5 o se g R
25l (Florit, & Cain, 2011; Megherbi et al. , 2006
Tilstra et al. , 2009) , & B[ B2 AE ) 09 K LA B Ay
— B I R e T L B 5k R 1 B Brits
(Chall, 1983) , 7t B¢ i3 ¢ ) /9 KL 309, B 152 20 19 &
B EAR A B 7 2 B 3, BV G IR 0, T
FHE AR S B 5 AR5 2Z ] 00 0] K42, 18 o 45 ok 2
fEXEE AR B A R, B B RBBE A5 50
A TR R IV O 2R, AN 28 20 A B Se B RE , IR It
TR B B, IR AR R E T L RE B A 2E 17
P AEAWE ST 2R RPEM —AF % MiFlE 5
AR U ARG I L R ) 1 2 0 ) R R B BT s AR
BN H i 28 )1 T B, B L B AR B 3 b 2
SR BRI )V S /N 0k ] 3 B A R B S
B R AR A 58 & BN A GO B 1R R
R3] 7 H AR, X5 Chall (1983 ) £22 Hi B ] 32 &
JE& [ B3 SN ) G54 58 4 — 30, X AT RE 5 D07 I I
TN 3B R A G (A AT G, 2012) , B de g A5 Y
315



2020 4F

LHERSHE 434

1000 N7 REE i H W B 3BT L 90% 1 1tk ) 4
40 1400 5k 2y HRE S & 81 3 R 10 22—, i/
FARGUR MR T RO BT T 950 4~ H H
DU (— 1 400 5, —"F 550 F) , 3% AJ fE Al 45 ot i
AL TR DU R O B 1O U B B A
B A OB B B f A H il T AR
R [ AFR R T T A [] 4 ) 152 Bt A 55, i R Uil
i H 2 e ST AR SR . B Ah, AT S K
BT DU RS BB AR R A A 10% 1) it B, W
DU 58 A S48 ff S0 7 BERCR I R], 4 )5 i 5 2408
2 BB TSR B 7 A o AR Gy A ) 3 A T P Y
2.

SR, it B4R I 48 892, N7 IR A 2 T iR,
RIAGR T il B — S DU, I A — 2 ERE IR
PRI A 1) 1 A SO, B, s AR BRI 2R T A
CORT I —E RE AR AR AR S, N
R EERE 2 O S LB B A T R K . AR
o, HETA TR SCHe R (R R AR g 2 LR T
B T N L RN 3 R E LA ] AN
SCURAAT A= 73 AH B AT AR ) 265 2807 B A 19 (i
SCURAR B ) P A 55 0 TR SRR T T
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Abstract: According to the Simple View of Reading (e. g. , Gough & Tunmer, 1986), linguistic comprehension
and decoding are fundamental to reading comprehension. Many relevant studies have focused on alphabetical writing
systems, yet few studies have analyzed non-alphabetical languages, such as Chinese. The present study used two
samples to explore the developing roles of decoding and vocabulary (two factors of SVR) with Chinese language.
The decoding, vocabulary, and reading comprehension abilities of 666 Chinese children were measured in kinder-
garten, grade 1, grade 2, grade 3 and grade 5 (aged from 5.6 to 9. 3 years). The results of the regression showed
that decoding and vocabulary accounted for 32% to 76% of the variance for reading comprehension across grades,
and the unique contribution of decoding decreased over the grades while that of vocabulary increased. Implications
and future research directions relating to the influence of decoding and vocabulary on reading development are dis-
cussed. According to that decoding is of great importance for reading comprehension at the beginning of school.
Therefore, in the early grades, decoding instructions are of great importance. However, since vocabulary plays a
more important role in later grades, our teaching shouldn’t always emphasize on character learning and ignore vo-
cabulary. Thus, it is essential to teach children how to increase their vocabulary (e. g. , selecting reading materials
with new words from different levels of difficulties) .

Key words: decoding; vocabulary; simple view of reading; reading comprehension; reading development
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